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-2 What is Prevocational Education? —l
‘ : - . ' : o
Prevocational education is instruction that helps st%deﬁts \
(Th

learn about-themselves in relation to the world of work e goal

of prevocational education is’'to he1:*j;£dents develop tHeir

1nterests and skills so they will be regly. for vocational tra1n1ng'

programs. Comprehens1ve prevocation ducation includes:

’ . . ¢

p « instruction in academ1c sk111s re1ated to vocational
:(J tra1n1ng .
: - instruction in daily living skills

- instruction.and guidance in social and personal .
adjustment skills :

- vocationa! assessment

- r - - — - ... o — — o — e o
- experiences to promote occupational readiness and
exploration .

Prevocational education.is particularly important for

hahd1capped students who may nead extra assistance to! prepare for

vocational training. Prevocational programs for handicapped

students are most effective when they are the product of cooperation
between spec1a1 educgtion and vocat1ona1 edueat1on teachers.

Y

Related Academic Skills : ' . ;/

Re]ated academics are reading and math skills students need
to succeed in vocational training or on the job. Students need .
basic skills such as reading and understanding directions and
making accurate megasurements to be successful in vocational training
and job p]acememt Related academic instruction should be teught
in the context of real 1ife demands. For example, having students .
complete a worksheet on fractions can be less effective than
having students use fractions to measure a piece of wood or cloth
for a project:. Related academic instruction is most effective
when special education teachers and vocational instructors work

tOgether to determine what skills students need to be successful
in d1fferent vocational programs.

-

; Daily Living Skills

Daily 11v1ng skills are those sk11ls that an individual negds
to function in society. These skills include telling time, using
telephones; using transportation systems, and shopping and menu
planning. Cooperation between teachers and parents is important

to ensure that students learn and use these skill.

fen,
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Bef1c&gs in 'social and 5éF§6651 adJus ent-skills often cause
handicappe

employment. Adjustment training can focus on helping students to

students to have problems in vgcational training and

learn socially acceptable behavior. Discussions and role-plays

on communication skills and good grooming are effective techniques

to help prepare students for the interpersonal demands of adolescence

and adulthood. "Each teacher and counselor who works with special

education students can share the responsibility for guiding and

reinforcing appropriate behavtor.

\

Vocational Assessment e

!

Vocat1ona1 assessment is a way of evaluating a student'’ s
1nterests,,apt1tudes,,and abilities in relation to the world of
work. Vocational assessment can be approached in different Ways. .
Some school systems have vocational evaluation units where students
spend a concentrated period in formal assessment. Other systems
have mpre informal assessment procedures where spec1a1 education
teachers use interests surveys, work samples, and a variety of
hands-on activities in the classroom 'to get d&n indication of a
student's vocational readiness. Guidance counselors, special
education teachers, vocational education teachers, vocational
eva1uators,7and parents should all be considered valuable résources
in the process of assessing a student s vocational potential.

¢

Occypational Read1ness and Exploration

Occupational explorat1on activities help students 1earn .about .
the WF?TH of work. Occupational exploration can take a number of
forms.:. Students can learn about different jobs through books,
filmstrips, and movies, or they can have a more active _role in
exploring occupat1ons through field trips and job shadowing.

. 0ccupat1ona1 readines's act1v1t1es he1p prepare students to
. find employmeént. Read1ng want ads, f1111ng out job applications,:
and participating in mock 30b,1nteryiews are ways students can be
prepared to enter the job: market. Special education and vocational
education teachers and’ guidance counselors can work: together to
deye]op commepity contacts so students can learn abowt the world
"of work from employers in the community. ;

éummarz
Prevocational education is a way of preparing students for .
vocational training. In planning prevecational programs, educators

should consider the unique needs of the students being served as
well as the resources of their particular school and school system.
Collaboration amcng .special education, vocational education, and
counselors is tne PRey ingredient to a successful prevocational
program. , N
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Vocational assessment (or vocationa] eva]uation) is an.

educational tool beneficial to both student and- -educator alik

for it he]ps both to gain a.better understanding of the

student's interests and abi11ties, and will help to-determine

what d1rection the student's vocational education shou]d

follow. A student's vocational assessment should be constant

updated and reevaluated as a—stldent prOgreSSés through vario

stages of vocat1ona1 development.

~ Vocational assessment services €an be prov1ded in a
number of ‘ways depending on the school system. _In some cases
spec1a1 educators conduct an informal vocational _assessment
in _the classroom. Some school systems refer students to a

vocational evaluation program at a rehabilitation agency 1f

vocational assessment services are not available in their

schools. Other school systems have their own vocational

assessment units with trained evaluators to assess handicapp
11ti

¢
and disadvantaged students' vocational 1nteré§ts and abi (

e
e
_ Whether a student part1c1pates in_a formal vocational-
evaluation conducted by vocational evaluators or participates
in vocational assessment activities in_the special education

c]assroom, it 1s important that severa] obJect1ves be kept
in mind: , - . ‘

o To assist the student “in obta1ning a good self-
image and awareness of his/her vocational
interests, aptitudés, and potential.

o

To provide practical workysamples in order to
evaluate manipulative skills, work behav1ors,
attitudes, and to]erances

o To provjdef¢ ser1es of psychometr1c tests which
would assess the individual's personal 1nterests,
manipulative skilils, vocational potent1a1 )
physical and mental factors, and adaustment to

achievement levels.

Q.

To develop student awareness of the physical,
‘educational, academic and training requirements
of various occupational areas,; particularly -
those in which he/she has the aptitude, interests,
preferences, manual dexterity, and-occupational
,potential to function successfully.

To deve]op student awareness of certain work
behaviors and attitudes wh1ch are expected in ¢
' the world of work.

(=]
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o To provide accurate data and relevant information
resulting from the vocational assessment to
persons involved with the student.

o To assist in formulating future vocational
curricula/educational programs geared areund
thé,studéhtﬂé,béFSoha1 preferences. .
Vocational asSéSsment should be an on-going process and

speria1 education ‘teachers can structure activities and.

experiences that allow students the opportunity to continuall
examine their interests, skills and aptitudes. Actual "hands
on" activities (or work samples) and interest testing can be
enhanced by allow¥hg students to continue. exploring occupatitc
interests through career education activities; job shadowing

(sampling), field trips and in- Llass‘}ccupat1ona1 exploratior

activities. ' y : :
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How To work Cooperatively ) L '
With Vocational Eva]uators . ‘

-

v

In school systems with vocational evaluation units, it 7

is important for specia] educators to get to know_tne vocationa]
evaluatorg. and gain an understanding of the vocational ‘

assessment process. Becoming acquainted with work samples,

the tests administered, and the purpose of the vocational -
assessment report can ass1st specia’ edUCators and guidance

personnel in determining .appropriate vocational placements for

-

students. Together, the 'spe¢ial educators; vocational evaluators

and vocational instructors can come up with ideas to prgpare
‘students with the. prerequ1s1te ski]]s needed for vocaticnal

education.

- Vocational assessmefit eons1st§ of three maaor components
work samp]1ng, psychometric testing, and critical observation :
of behaviors (Vocational Student Assessment, 1980).

Work Sampling

~ Work samples are "hands=-on" act1v1t1es which use tasks,
materials, and tools similar to those found in an actual job,
Commercial work samples systems siuch as Singer Graf 1ex,,Proaect
Discovery, TAPS, VIEWS, and MIND are often found in evaluation.
units. Commerc1a1 WOrk samples_cover a. widéﬁVéfietygéf tasks:
Students may be instructed to plumb a sipk, follow élétti1t"1
wiring diagrams, learn how to take a pulse, or sort items by
color or numbers, Commero1a1 work samples -are normed and -
timed according to workers in industry. "Homemade" work
samples can be deve]oped by the vocational evaluators; spec1a1
educators and vocational instructors to replicate activities
found in a specific job or vocational c]assrons Some
vocational evaluation units simuTate a task f@om each area of
thé vocational programs. Students may be asked to lay a
four foot wall, make a corsage; or‘repair a dent in_an auto
fender. While homemade work samples are not generally normed
and’ timed atcording to 1ndustry, they offer students a chance
to explore activities in vocational programs or employment
opportunities in the local community and are less expensive
than commercial systems. Work samplés assess an individual's
abi11t1es, interests, and work relafed behavViors. Students
often enjoy this type of assessment more than trad1t1ona1

paper gnd penc11 tests.

Psychometr1c Test1ng

~ Psychometric tests measure a student's aptitude, interests,
.academic achievement, and dexterity. Although special-educators
or guidance. counse]ors can supply much of the needed information
on a student's present/academ1c achievement, vocational

”
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,*-*ﬁ_ evaluators often admin1ster add1t1ona1 tests“to supplement i

this information. Interest tests such as the Wide Range

Interest=0Opinion Inventory (WRIOT) and CASE; often provide

the evaluators with an area of interest for each student to

bég1n vocational exploration. Many eya]uators “administer

to the student's expressed interests. Achievement tests

such
as the SRA Readiﬁ@ and Math Indicies provide the eva]uators

with an idea of the student's reading and math abJ11t§p

It. is 1nterestiug to note whether these *scores correspond to

= z_TZzTzZ2=_° .= _ T =% e e

similar tests that students have taken in ‘the classroom.

Other_ tests_such 'as the Bennet Mechanical Comprehension Test,

SRA Clerical Aptitude Test or the Generaerpt1tude Test Battery

are administered, depending of the student's interests.

Generally, these tests can be ﬁod1fied ‘to meet the needs of

the stuvdent: If a student experiences difficulty with reading,

-a written test can be read orally or recorded on a cassette
tape. Many interest inventories are pictorial and require
Tittle or no reading.

Critical Observation

Sl __
Throughout the eva]ua%%o nrocess, vocat1ona1 evaluators
a

student's personal, social,

pay particular attention t
and work related behav1ors§

L.

nfgpgervgtjopgﬁoffa student 3
tivity, ability to follow directions,
well as the ability to get along

expressed interests, produ
and personal appearance, a

, are important criteria for

with peers and.supervisors) are
. determ1n1ng a student's readiness for vocational placement.

It is important to note how the student behaves outside the

classroom when he/she is engaged in hands-on activities and

being observed by someone otber than a classroom teacher

type of 1n1t1a1 interview is conducted. ~ During this time,

the evaluator notes the student's expressed interests and

goals; appearance, motivation, etc. At the close of the

assessment process, another conference is held with the

. Tz % = =

student to discuss the results of the psychometric testing,

work sampling, and exploration experiences. The evaluator

usually pays particular attention to what the 'student liked™

doing the best, what type of vocational p]ans he/she might

have for the‘future, and how the student's expressed interests
can be .integrated into the recommendations generated -in the
vocational a:sessm@nt report.




Vucatignaijssessment

It is 1mportant for spec1a1 educators,-gu1dance personnel

and parents to be familiar with the vocational assessment
process so appropriate student referals can be made. To get

. the most useful ~and relevant information ’on a student, the
student s teaeﬁ/rs and counselors should ask specific quest1ons
of the vocational evaluators. Specific referral questions.

<m1ght include the fo]]ow1ng
o ‘Are the student's vocational-goals rea11st1c?

o Will a specific handicap Timit vocational training

or employment opportunities?. Y
o What type of work will the student be able to do? .
o What are the student's vocational interests?.

o What type of tr£1n1ng does the.student need for
h1s/her expresssd interests?

o Does the student display appropriate personal,
social, and work'behaviors? .

o Are_there def1c1enc1es in prerequisite s°111s
ngeded\for entrance into specific vocat1ona]

progra's?

. - |

Appropriate referra] quest1ons help ensu#e that the data:
and information in the vocational assessment- reports can be
used in formulating vocat1ona1 goals.and plans for the student's.
Individualized Educational Plan. This information can also
be used to inform vocational instructors or emp]oyers of a
student's specific vocgtional interests, strengths, aptitudes,
and behaviors. Vocational evaluators, special educators, and
vocational instructors can work together to develop realistic
short and- 1qng -term vocational goals for handicapped students.

: : -~

What to Look for in Vocational
Assessment Reports -

Most vocat1ona1 a~sessment reports 1nc1ude an 1ntroJuct1on,
b1ograph1ca] data, resulis of psychometric t st1ng and work
sample performance, behavioral obs®rvations, ‘\ summary; and
recommendations.- Special educators, guidénce,counséloi‘_si and .
parents may find it helpful to visit the vocational assessment
unit and become acquainted with tmé work samples and tests,
administered so _they can 1nterpret and use the results of a
student's vocational assessment more effect1ve1y., The vocational
evaluators will clarify any part of the vocational assessment
“which is unclear or incomplete 1in a\ca]] or conference.

[
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When reviewing the vocational assessment report, Tindall

o SSess
(1980) indicates it is he]pfuk?to Took for:
1. math and reading levels (Are these scores
consistent with the other similar tests the

'_studgnt 'has taken?) < .
2. vocational interests (tested- tnterests and
eipré§Sed_1nterests) and aptitudes

3. comments about personal, social and work

behaviors X : : T
4. physical Efp""if1es and limitations 3 - .
5./ description of the student's preferred learning
% " style (Does the student fq]]ow oral-directions
" better t?an wri%t;n directions?) .
é?; ﬁswers to specific referra] questions jg

-

7. short apd 1ong-term recommendat1ons _ ' ‘ j

?Féﬁ §u§§e§€iéﬁ§ for rgmed1a1 educatio,f;gfperggng] counse]ing

or placement in vocational programs. - Since vocational

assessment,1s one component of career/vocational education,

it is iﬁportant ‘that -students receive the services or instruction.

specified in the report to overcome any problems which might

be barriers.to future training and/or employment: If

recommendations for vocational %raining or employment are -

- generated, it is important that special ‘educators work with

the appropr1ate personnel to make sure the recommendations

are implemented. Vocational evaluators often work
cooperat]yely with guidance counselors or-vocational support ’
service team advocages to. 1mpleuent recoqgendations . ‘

yoéatiodileAssessment

N
Since vocational assessment can prov1de a Q§s1s for .
vocat1ona] and career planning for handncapped students, it -

is crucial that collaborative efforts be developed among

special educators, vocational evaluators, guidance personnel,

and vocational ‘educators to provide compreéhensive career/

vocational services. Speciai educators can use the information

obtained in the vocational, assessment process to assist
students in their vocat1ona1 developmént and éstab11sh
co]]aborat1ve efforts in a number of ways:

» . . . -
! . . . 1
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enter a vocational program or,emp]oyment situation, work

on these skills during.-class time. Prerequisite ski]]s-in

might include:

for specific vocational areas and 1dentifying
key vncabu]ary worﬁs

a' related aeademics such as math ski]]s needed

) persona] adjustment skills such as proper
hygiene, appropriate grooming, and dress

o work related behavioiﬁ’such as attendance,
being on time, accepting responsibi]ity,
completing tasks S

During class,- teachers should stress how these skills,
relate to actual vocational training and future. emp]oyment
Curriculum 'guides and books from vocational instructors
could be a va]uab]e resource when working on prerequi51te

skills.

Continue vocational exploration activities, especially
in specified areas of interest. This can be done through:

o providing occupational information:in the classroom _
oy,using”caréér,édUcamion materials, the Occupational
Qutlook Handbook, the Dictionary of Occupational
Titles; and 1nformation on training and emp]oyment
opportunities in the c?mmunity . . -

Lo} arranging field trips in the community

0 ’bringing in guest speakers or parents’ from various
areas in business or industry :

o arranging for students to participate in job
sampling or job shadowing 1in the school or -
community : .

o visiting vocat..nal programs in the high school ™
or technical center .

Develop in-class activities, with the assistance of the

vocational evaluators, that provide a continuation of

the exploration of interest; abilities, and occupational

clusters. Interest tésts, homemade or commercial work. -

samples, and "hands-on" activities .may be helpful: - '



“‘. X ‘ : , \;“P}
4. Follow up_on the recommendations made in the vocat1ona]
- . 7 eva]uat1on*?eggrtfforfsgeclflc services: _Check with

school and community ‘personnel to de ermine if recom-

mendations for. counse11ng, psychological evaluations;

medical serv1ces,',\ family related services have been

implemented when they are speci?iéd for studeﬁts

the student's IEP. S1nce the vocational evaluation C

22T __=220 - _ T S

report can provide a summary. of the student's academic R

abili.ies, vocational 1nterests, -and strengths and

/’ weaknesses, this information can help participants of -
the IEP meeting to develop realistic vocat1ona1 goa]s
, for the student :

6. _0rgan1ze a comm1ttee of special educators, vocational
educators, and vocational eva]uators to outline

preredyns1te skills needed for each vocat1ona1 area:

7. 1f votational resource personne] are available im your

school system to assist students oncefthey are placed in

a vocational program, dewe]op collaborative efforts and

cont1nue re]ated 1nstruct1on in the c]assroom 1f

8. Spec1a1 educators and gu1dance personne] should develop '

a contact person at the Division of Vocational
"Rehabilitation if it appears tHe student will not be

job ready by the completion.of high school. "The

J information from the student's Individualized Educatio e
- Plan and results of the vocational evaluation can be ‘

incorporated into an Individualized Written Rehab11it tion

-

Plan {IWRP) when necessary. . -

Vocational assessment €an. be a va]uab]e resource foi

determ1n1ng an individual's vocational_strengths, inter
and abilities. :It is an importarnt component of prpvidin
romprehensjye career/vocational services to handicapped
students. ~ If your school system offers vocational evaluation
services; get to know the vocational evaluators and become

famil#®ar with the various aspects of the assessment process.

\fb\"iw
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Collaborative efforts between special educators and vocational
- evaluators are essent1a1 to 'provide appropr1ate vocational
dduication for hand1capped students. ) L
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Vocational Assessment in the Special  ° - °
- ' Education Ciassroom ' \
. Special educators.can work with the vocational evaluators: =
to identify and develop prerequisite skill areas that. a - . .=

- student may need help with. If no vocatjonal assessment

services are available, there are a number of way$ that the
special educator might develop prevocational or prerequisite
vocational activities. . ’
1. Visit and meet the vocatiogal instructors. Ask?for

a copy of the text used in the program, worksheets,

etc. Instruction.could focus on vocational vocabulary
and math needed in the vocational classroom. Determine.
what prerequisites are required for a student to enter
-a specific vocational ‘area (see the Cooperative =
Agreement Section). With this information, -you should
be able to help prepare students for entry into :

vocational programs and/or.employment opportunities..

2. Visit business and industry sites in—the local

community to determine what. types of entry level 7
jobs exist. Note the work environment and investigate B

~what skills and competencies .are needed in specific -
jobs (a "Job Analysis Form" follows this page).

Identify tasks or behaviors that can be taught or
encouragéd in the special education classroom.

3. Develop simple "hands=on" activities (work samplés)
Tlow the student to "sample" a job or vocational

area. These do not need to be elaborate or expensive!

Included in this section is an outline for developing

worKk samples.
4. Stress 't

Stre the importance of éppropriaté social and werk
behavior in the classroom. . '

5. Administer interest inventories periodically and
have students investigate their areas of interest

ihkdughAoccupatiopal exploration.

Py

Taken in part from: . ) “ L
' Neubert, D. Vocational assessment for handicapped §tudents.
The Pointer, (26), 4, 1982, '
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R Hhat is Bccupat1onaleixglunat1un
i'\ ‘ _" . and 777“7‘7”.,. ‘. . B . - . .
ReadinessfSkiil Development? .‘ o o .o

6ccupat1ona1 ‘explora

i
secondary. career educatio

-~ dtad xi

phase of career-education i

diverse job possibilities so iﬁey can deve]op the speci%ic _;

skills needed f§ obtain jobs of their choice. 'Brolin (1978), .~

has divided th1 .area into si x £eneral competencies.
]

1. Khéﬁiﬁf and,EpropJng 0ccupatlonel—ﬁessibilities

_ _Students needﬁi"flearn about the wealth of jobs that
~are available both in their community and in general.

Teachers need to help students systematically.learn about

i the world of work.and how their interests and abilities @

relate to jobs: Tﬁis should be done in a variety of ways.

"Field trips, communi ty speakers, summer work experience,

state emp]oyment serv1ce, films, and literature must be .

aaolescent yean fﬁéf 7??e6f the rest of their 1ives . The

“secondary courses that students take will certainly affect

their ability to meet &jfferiﬁg job dem nds Students need
bout ATy ip interests,
and exper1ence different jobs_so they can determine what g

time to Tearn about themselves, iden

school exper1ences will lead them to a job they would lik

o = !
3. Exh1b1t1ng Appropriate Work. Habiis andrBehav1ors j

,Apbfbﬁiiéte_W6FE habits and attitudes are crucial to

job success at all levels. "It is 1mportant for educ7F1ona1
1

programs to simulat?’horg1 ng environments in the schoo :
setting, besides those available in the community in onder .

that aﬁpropr1ate work behaviors can be learned. Too many;

students:_possess a false conceptiomw of the characteriktics

of a good worker and do not develop the type of sk11}& : ';ki

needed for: entﬁy level jobs." (Bro]1n, p.9)

4. Exhibiting Suffjc1ent Physical-Manual Skill

Many entry 1evé] j§Bs demand fine and gross motor skills.

as well as good physical strength. Students need opportunities

to develop these skills as well as to develop the pacademic
skills that are so heavily stressed in most high s'chools.

-
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\ 5, Obtainingfa Specific Occupational Skill

. ”Learn1ng a ‘specific job skill wi]] not igeonho]e
students for 11ife and will not disqualify. them later for
work or trainingein “another occupation. Vocational education
i and on-the=jobr training. whi]e attending the secondary prbgram.
b ‘are crucial to a student's ultdmate 1eve1 of vocational C
i .- . attainment. " (Brolin, p.9)> - Spécialleducation teachers must
/ ' often act as advocates so that handicapped- ‘students are

. successful in vocational prdgrams where they can gain
p spec1f1c job sk1lls : . '

5etjr1ng, and Maintaiﬁ!;g Emplioyment

-,"One of the grgatest prob]ems students are facing "i8 ) o
not,ghowing how tp find, apply for, and maintain_ emp]oyment.

the resdurces av’11ab]e to help them when they need ass1stanpe
(e.g., itatg;@’gloyment service, vocational rehabi]itation, LY
, social ser es; ehab1]1tation facilities, want ads) '
™ (8rolin, p.9).c

;

& " . Career Education Service

,,,,,

; - Students need spec1f1f ski]]s and knowhdge to choose

! _ “ intelligently and_ rea]istica]]y from the options and _

‘ ; opportunities available in higher education and the world of
work. _First, they need a clear understanding of their own -
Strengths, interests; potential; and values. Next; they must
have accurate information about the nature and structure of
the world'o¥®. work,; including spetific jobs or _careers
available and: their entry requirements. Finally, students_
must possess decision- making and planning skills which: will
help them enter and succeed., The competenctes needed to enter
the world of work are important to ald¥ students; but they are
critical to. handicapped students whose past opportunities.

. have often been limited by barriers; bias, and stereotyped

notions.

-

)

Direct exposure to a var1éty of work settings and the.
people who are emp]oyed in them can_ help identify handicapped
students who are ready to partic1pate successfully in the
régu]ar VOCat1ona1 education programs. Simulated job
exper1ences and sheltered workshops are generally 1nadequate

J in prov1d1ng rea11stie work environments

~ While career education experiences sh0v+d- 1ntegrated

- in the curriculum throughout the elementary and secondary .
years, it may_ be necessary to establish special programs for
handicapped students who have not hadK;ﬁe -opportunity to-

ara

prepare for vocational assessment and /training. Some examp]es‘

of typical prevocational actiyities include the fo]]owing

‘Lm.
b




development of basic occupational skills. This may .' P

o :The opporténjty to have "hands-on" expe&iences in the

include special skill training related-to-the handi-

" “capped; including the use of special aids and .

aappliances to accomp]ish tasks.¥. .

0 {he deve]oﬁment of personal and s6cia1 skills that

affect employability, such as communicating effecfiVéTy-

and developing good work habits.

o  The §§§§f§§ﬁi€y to deve]op 5”6 practice’ job seekjﬁg,!;fi
11

job .finding; and job keeping skills in real or simulated _
situations. Activities included may 1nvo]ve the: completion -

of app11cat1ons, appropr1ate responses tosadvertisements,

ransportat1on- ‘ K ) : iy
P . \. . . .

0 Garggr'awareness,,exp]oration, and decigion= mak1ngfﬂ
experiences to examine careers, JOb c]usters, or specific

hobs )

0 Gégera],Y9§at1°na1 skills which involve math reading;
an _ |

[

perceptua] or manipu]at1ve abilities.’

A

" Taken 1n‘part from:

Cooperative Planning for the Handicapped: Resource -
Manual, MaryTand State Department of Education, 1930. P




.Exploration _and Readiness Skills’ . :
S N Ce ) -
o - Ty

"~ There are many Ways a special educat1on7;eacher can

he]p students with occupational exploration and read1ness.

These strategies can be divided into four areas:

o relating c1a§sroom 1nstruct1on 1o the wor1d
of work “

"+ o sponsoring spec1a1 events ) - ST
o using schoo1;resources' ' .

) p—

o 1nvo]6Tng'stodents 4in community bus1nesses ;7““ﬁi{;w
Any spec1f1c mater1a1 that is described in the fo11ow1|g
s'ct1ons can be fdund "in the resource. section of this- chapt

hei a-tim Classroom Instruction
to the World of Work

~ “ i )

It is not always possible to offer a Sébarité class in
career or prevocational education; but you can integrate
career education concepts and strateg1es 1nto ex1st1ng
programs / . .

v : + ! . .

. Use career oriented reading materials. There are a

number oﬁ high interest-low reading level series for secondary
students. Scholastic Press has ACTION books/wh1ch deal with*
job problems. danus Publishers has a series_gf story pamph]ets i
that_introduce different_jobs._ _SRA_sells_a. mu1t1-read1ng : .o
level career reading series ca]]ed THE JBB AHEAB ' '

4 Make science and social stud1es mpre - ve]evant to the )
world of work. The. Maryland Departmeyut _of Education; D1v1sion
of Vocat1ona1 -Technical Educat1on ‘has sponsored a proaect to

t‘
. i
5t

Th1s is an excellent teacher's manual With 1earn1ng activity
packages referenced to jobs and academic_ insthuctional areas:
Jdobs and activities related to math'\e g11sh, science and —

social stud1es are 11sted

Teach job seek1ngJ secur1ng, and maintaining sk111s._'
This can be a  component of any special education program.
Filling out forms; conducting mock.job interviews, 1ea#n1ng
about employment resources,'ro]e playing and drscuss1ng good._

work behavior are 1mportant activities that can be more easifly-

deve]oped and monitored in special ‘education classes where

there is a reduced student-teacher ratio. An excellent-and

- — - = — — 74,*[

inexpensive resouree is Job Readlness Ttain;gg,ﬂunnlculum
by Denn1s G. Tesoﬂowsk1. . )

. L e T
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~ Include ‘class projects as-part of units of instruction.
Projects can help students see the relationship between basic

.~ skill instruction and’ occupational demands. Sewing, cooking,

and sma]] construction projects can be incorporated into.

« . reading; math; science; and social studies lessons: Middle

school special education teachers in St. Mary's County have = . >

:Jdeveloped a guide - with a_set of six projects that can be.

Tz~ Zex>2 _T _«@X T _TT_= .

used to help students re]ate prevocation sk1lls to real job

: demands o -

*

Field trlps One of the best ways to have students,

.learn about jobs in the community is to have them actually

observe workers performing their jobs. PTA's and different.

civic groups can be contacted to hetp raise money for field
trips:- ‘Project CAST, in EharTes County, has devéToped a Fier

trip form that can be used to help structure students’

observations: -

T | Sgeakens Many bus1nesses are w1111ng to re]ease workers

e 4_tofta k to school groups about tﬁe1r ‘Jobs. Having rea]

bgye‘ﬁgre;offggfimﬁégtiwith students than teacher lectures or
, book assignments. Finding workers with different disabilities
¢ , . can _help students come in contact with handicapped role models.
\;// " Contacting-and hosting speakers can be coordinated amongy -

* different teachers so that a class other than just the specia]
education c]ass can be included:

tﬁew§oﬁﬁu§jt¥7 “Such a school-wide event, Qan be coord1nated
h the gu1dance department. \
- v' . N . “

" Using School Resouries _ / | | ¥

\ ﬂoéétlonal Eoﬁiségsampl1ng, Spec1a11educat1on teachers
\can. work with 'vocational teachers to arpange for special

- O
= IRV N, « 1
'N'U

education students to visit different vocat¥onal classes: ¢

Studegts can spend one per1od a week visiting d1??erent

qun students vis1t these programs, they should be included
i

the regular class activities as much as poss1b1e 1f

atrrangements cannot be made for students to attend differept

. cdurses, the vocational teachers can,work ‘with the special B
- education teachers to develop samp]ing exper1encgs that can . 4
' occur within the special education classroom;: ~-Fpr example,- . °

»Ty - _ - _ T -T_ZZ8_-_-__Z

the\‘electricity teacher.can help to develop a simple wiring

project or the business education teacher can develop so-e : ”i
filing or typing activities that students can try. o

ra,




" In=school work experience and job shadowing:. Working.
side-by-side with_ regular _school workers can'help students
learn about different jobs and their reguirements. Students

‘can rotate through different job areas so they can measure

their interests ‘against -a number of different experiences

teachers :and’ counse]ors guide students into appropriate
vocational areas.

lnyolyinggstudentS—Ln ‘ -
Commun4tgeius4nesses ' )

77777 Cemmun;ty work_experience_and_job- shadowi;g .Many s
education programs are helping their students participate
community work experiences. This can:be.in the form of J

o g

0
shadowing where students work with a partjgg1ar employee a
m

perform some of the employee's duties. = Some programs pro
paid and unpaid work experience whe"e a student is g1ven

regu]ar emp1oyee

<
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Components of Prevocat1ona1 Educat1on -

Related Academic Instruction

-

ademic 1§§tiaétiéh in prevocationd] education refers’
21Topment of basic reading, wrgﬁing, and math skills
students need in order to be successful 'in vocational training.

Rel&tedfé@
to. the developmen

programs. Related academic instruction is usually. the responsib11ity'

of the special education teacher. Since related atademic skill

instruction should be directly yrelated to the demands of different

vocational programs, it is. 1mportant for special g;ucation teachers

to learn about the academic requirements of vario vocational
programs available to students. o _ e %
. e = Ey
One very effective method of.determining ba slgfacadEm1c skill -
requirements is for special education tegghers, ‘work/study
coordinators, special vocational instructors, and regular vocataonal
u

education instructors to meet ;gidlscuss sk1115 st dents need to be
successfu] 1n the different programs. _

Listed below are related academic 7k1lls that vocational
education teachers have identified as important for the1r part1cu1ar

areas. ] . ‘ .

Lo

BUSINESS EDUCATION

. Reading Skills -
1. Look up words in a dictionary ,
2. Alphabetize names v - _ i
3. Use a telephone book S -
4. Read and write names and addresses : "o : ' -
5. Read directions to fill out forms i . .
6. Write in complete sentences , -
7. Know the basic parts of a letter .
8. Divide words properly gi

| Math® Skills

1. Compute basic. add1t1on, Subtract1on, mu1t1p11cat1on, and
division problems ‘ : /

AUTO MECHANIES | | |

R Reading Skills |

Read safety rules. S , T .

UV BN —
oioel e

Read names of tools, machines and materials used in class /
Write short reports
s Read specification manuals

Urite work tickets



Math Skills

1~ Measure to 1716" o S e
2. Perform fractions and decimals calculatien
3. Mewsure angles and distandes S , ;
4. Perform addition, subtraction, .nultiplication, and division
problems : - : , - '
. Vncational instructors can>share materials and ideas for
related academic skill activities with special education teachers.”
For example, a typing teachér can lend a special education teacher
an unuseéd typewriter to help students learn how to set margins.
An auto mechanics instructor can identify vocabulary that students
need to be able to read and comprehend. The special education
teacher can include the vocabulary in his/her reading instruction.
. There are also commercially available curricula which can be used
to teach academics in a functional way. ' '

The key to appropriate related skill instruction is fpr
students to know the type of vocational training they want so
special education teachers can help them develop the basic skills
they will need to succeed in the appropriate vocational training
program. '> o -

. &
i
[ .
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Related Vocational Academic \
Instruction ¥n the Classroom

v

Meet with Vocational Instructors/ : _ /
Work. Experience t ordinators . S g

) Vocational 1nstructors are usua11y quite w1111 g to .
'discuss the skill deficits that cause students the most -

(D\ ‘W

problems in their classes: The section on local cooperative

agreements contains a format that special education teachers

and vocational instructors can use to determine related
academic/prerequis1te skills needed to succeed in vocat1onaﬁ
dreas. .

“

Pretraining and Reinforcement

~ There are two main. ways spec1a1 education teachers can
help their students with the academic skills needed to g

succeed in vocational courses. The first way is to provide.

pretraining in vocabulary, concepts; and performance demands.

The Support Services Team at Howard Vo-Tech has developed

a booklet of commonly used terms and their definitions for

many of the vocational classes offered at their vgcational
center (an example from ong of their booklets is included

in this section). These booklets can be used by special

education teachers to give students. pretraining in a vocational-
subject before the student enrolls in the program. The

second way special education can help students with vocational

academics is to provide activities to help reinforce vocabulary

and concepts students are curréntly being taught: This

requires a simple.form that the student can carry between ‘the
special education class and vocational class on which the -

two teachers can note what they are currently teaching the.
student ahd - upcoming tests and assignments. _

HandSZOn Activities

Students need to practice performing act1v1t1es which
requ1re them to app1y academ1c,’k1115. For examp1e,

___projects.. which requireithem—-o'measue, s e., calculating
margins for typing,,preparifg 1ngred1ents for cooking; and
figuring measurements for construction. ~Two common deficits
in special ‘education measurement instruction is the lack of
hands=on activities and the short amount .of time spent in .
measurement activities. /Students need to work on measurement
skills throughout the scho ool year rather than focus1ng ON=. 3¢

Lo B T S S S . ol e e - F— R A R
B L L L TS PICUL S EL UL Y S PR SR e DN TN



\ .
\ !
\ . i i .

\ -~ - *

3 . i .

measuring skill
other ac§€em

s as an isolated math, unit. Likewise; with
skil

1s, paper-pencil worksheet activities -

i
i
. should be\ use
7 to help studer
to real 11&

Using 3ecaiignalgMatenielfto Teach
Re éﬂing an&‘writinggskiITS

cia1 education teachers can use vocationa1{indus rial
ntent as part of language arts and math instruction.

s of vocational language arts.activities that have
ve1oped by teachers in Prince George s and, Frederick
s ‘can be found on the following pages. " There: is also
of readers called Vocational. ‘Reading Skills:
|wh1ch can be used In reading ‘instruction to support

na1 vocabu1ary -and reading concepts.

conjunction with actual performance tasks
s apply the academic skills they are using
ob demands.
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The objectives found in the reading and math Sections
Project Basic tie into related academic instruction that

. —

i
ﬁrepares students for vocational training and independént.

living in the community. Suggested instructional activities

can be found in: The Maryland Functional Reading Manual -

Vols. Cne and Two, MSDE, 1975, and The Maryland Functional

Maiﬁeﬁét?é§ Manual, MSDE 1979

» : \_‘
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Sy Daily LivingﬁSk1115

] Dai1y and/or 1ndependent living sk111s are those skills that an
1ndiv1dua1 needs to function 1n soc1ety.7 Most Students w111 marry,
parents often take for granted In some cases; parents may be over
protective of special needs stuffents, and it is important that classroom
instruction includes: using community resources; how to manage finances,
conformjng to laws, etc. Daily 1iving skitls can encompass a wide variety
of act1v1t1es and be integrated in speesial education instruction in many

Wa)'S. ‘

-

| S~ . Competency Areas in Daily Living Skills

, Bro»in (1978) identifies nine competenc1es in the curricu1um area 2
of dai]y living sk111s ,

.

1. Managing Family Finances

‘2. Selecting, Managing and Maintaining a Home
3. Caring for Personal Needs _
4. Raising Children and Family Living | | <
5. Buying and Preparing ?ood R -
. 6. Buying and Caring for Clothing 4 -
7. Engaging in CiVic Activities ‘ :
8. Uti11zing Recreation and Leisure Time - o . - 7
9, Getting Around the‘Community Mobility ’ |

\&

Many of the competencies associated w1th da11y 1iv1ng skills are
important in relation to finding and keeping a job.. Students not only
need to learn job skills but also how to dress appropriately for work, .
practice good personal hygiene;, use community tranpsportation to get to - L
and from work, and ihteraCt ébbhdbfiate1y'w1th sapéiVi36Fs and é6-ﬁ6?kéis. S

eppropr1ate1y if they are to become productlve members of soc1ety. Activ-
ities and instruction focusing on daily 1iving competencies are barticu1ar1y
effective when there is communication with the home and parents reinfbrce
or extend c]assroom 1nstruction.




Adsustment CurricUIUms
LU ‘

~ In the fie]d of rehabilitation, emphasis is p1aced not
only on acquiring vocational skills, but also on behaviors
that enable clients to become a functional member of the _
community he/she lives in. The term "adjustment services"
is used to téach clients acceptable social, émotienal and .
work behaviors. Curriculum materials. and other resources
found in the area of rehabilitation may be excéllent resources
for special educators -to use in_the classroom. Following is
an example of a curriculum outline:

Adjustment to Problems of Da11y Living
Content OQutline

1. Community Living

A. Responsibilities '
1. Responsibilities of a cemmun1ty to its citizens
Civil _servants

a.
b. Education __

“C. TFéﬁSbbftétiéh

d. Sanitation

e. Communication

f. Emergencies ) o T~
g: Protection

2. Responsib111t1es of citizens to the commun1ty

a. care of personal and public property
b. Veoting ]
c. Legal requirements
d: Taxes
B. The. Law "
1. Traffic laws
a. Cars =
. b. Pedestrians
C. Emergencies -
1. Fire ' o s
2. Police. . ;
3. Medical

b. ,Commun1cation -

1: Postal services
2. Telegrams
3.

Telephone .

E. Transportation 5
1. _Types o

a. Car o

b. Bus -

c. Train | ‘

d. Airplane 4
SNCE Walking v

s N A i



2. Basis for selection

a Time

b. Money

o Distance : . ,
d. Convenience ' ' i\,

A. Safety precautions in the community
1. Public places
~_ a. Parks
b. Swimming pools
c

Li ) Street safety ~
:W‘gﬁi“Traqéi safety
3. ‘Survival reading ~
a. Street signs -
b. Traffic signs
c. Labels —

. . d. Phone numbers

B. Safety in. the home

1. Hazards '
a. Source of burns
b Electrical
tc. Poisons
d Source of falls

2. First aid
I11. Budggting and Banki&g

- " A. Money
1. Recogn1t1on of money
2. Making change

‘ A,}

- B. Budget
1. Salary.

a. ¢Gross salary 2
b. Deductions and net salary
2. P]anning budget based on sa]ary )

, " a. Shelter :
' b. Food : | ' .

c. —Clothing

d. Transportation

e. Utility bills

f. Insurance

g. Savings

h. Recreation




l

C. Ban [('i ng .
1: Savings acceunts—é:ﬁi__m_ ' e
v e ) ) \
2; Ehecking accounts - o
a. Maintaining balance -
b. Writing checks
c: Keeping accurate records
, D. -Credit and loans SRR o
\ 1. Charge accounts ~ —
2. 1Interest rates
3. Loan companies 7
IV. Shopping Technigues .
» . '
' A ;Piéﬁ1éﬁﬁiﬁ§
1. 1ltems needed
2. Qua]ity and quantity
B. _Food store : v
: 1. Nutritional foods
+ 2. Maintaining food budget
) -~ 3. Units of measure -
C. Clothing store . N
1 Clothing needs
2. Sizes :
3. Quality of cloth1ng o
4. Best buys in clothing
v . .- _ -z - .
A. Medical o ; ”
1 Hospitalization
2 Disability
B. Life - S
C. Automobile )
B; 5
VII. :
A v
. B.
R

.From: .
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‘Meet with Home Economics | '

i,- - InstrucXors, Vocational

Instructors, Work . ] -

Ld

Experience Coordinators

- Many of the activities and instructional materials used <
in home economics, food services, nurse aide and other
courses could be reviewed or modified in the special education
classroom. The Maryland State"Competency Based Vocational

PR Lurriculum which can be obtained from the.ReSearch and_

. Development Center may eoffer ideas for activities. (Also

see the Program Section_ in this manual, The programs _
described include daily living ski]]s in their curriculum.)

Commun1ty-Resources

By uti11zing community resources such as: . br1nging in

the community- through assignments: with their parents, etc.,

independent living skills can be stressed in addition to. '
students learning about careers in the community. Students

need to learn how to get around in their community, what N
agencies provide what type of service and what types of L

community recreation and leisure activities are offered.

VT T RENTRTE T o LI TR RIS T T AN Nt :




Péf;éaﬁat-sac”i"a] smig

that directly relate to success on the job or in regg]ar Vocationa1

training programs. Brolin (1978) has targeted seven competencies

that define this skill area:
-achieving sel f-awareness
-acquiring self-confidence .
-achieving socia11y responsib1e behavior .

aond +ar -

-maintaining good interpersonal re1ationships
-achieving independence ; =
-ééﬁiéﬁiﬁﬁ problem solving skills v

-communicating adequately with others. 7 _'
o . \

Low se1f-esteem, poor socia Judgement -and Tack of resource- s

fulness are common characteristics of learning disabled and mentally

retarded adolescents. These characteristics coupled with many

handicapped adolescents' lack“6f success in school can cause these

" students to develop defensive attitudes toward both peers and-teachers o

‘ ' alike. Special education teachers cdp help their students be more .

‘\)

successful in school and work by developing classroom activities that
help students gain self-confidence and commynication skills, §§gdents

ﬁéé& instructional experiences that can help them learn about their

unique strengths and interests as well as remedial instruction in

deficit areas.
) -

A maJor cause of adolescents'’ unproductive behavior

is that adolescents often lack skill in effectively

communicating their needs and wants. Neither home nor

s social institutions provide adolescents with adequate. 'f

skill development in communication and problem solving.

Consequently, any attempt to assist adolescents in
-

effectively coping with their environment must include SRS

a well-conceptualized and thoughtful approach to teaching
these skills, (Jones, 1980, p. 93) ‘

Spec1a1 educat1on teachers can help their students be more

successful in school and future work situations by developing

classroom activities that help students gain self-confidence and
communication skilTs, ,

Vi




Do,in,thesﬁlassroomi

By inc]uding student aides and’ peer tutors in specia]

education classes, students get the opportunity to interact

with non-handicapped students and to observe them in their

job of teacher s assistant. These aides can model appropriate

behavior and can encourage special education "students to

behave appkopriately.

Simulations .

Speéiéi eduéétién teachers can adapt the classroom

environment . to make it more worklike. For example, having

students use a time clock can reinforce punctuality. Eiving

students weekly performance reports can give them feedback on

the appropriateness of their behavior and the adequacy of their

work habits.

I

TeéEEer can a]so,use ro]e playing situations to help

students to learn hgw to react to certain situations found in

school and on_the JOb “'Role p]aying situations ‘might- include-'

directions, and ekaessing anger in socially acceptable ways.

Behavior_ Contractlng

Behavior dontracting can be helpful in working with

students to eliminate bothersome behaviors and to:find ways

to constructively change their behavior. Students work toward

a_positive behavior with the contingency that- he/she will be

rewarded if the terms of the contract are met.

Structuneeﬁnoupeandelndlvidual -

work Sessions

To help’ students learn to,work both independently: and

cooperatively, teachers can structure classwork so that class
activities require a variety of work skills. : Often school

work is totally based on individual assignments and students ;

have 1ittle opportunity fo learn to work cooperatively. Group

assignments should be carefully structured to help students =
learn strategies for completing group assignments. Responsibi]itg

-sﬁﬁuld be delegated to each student. Students should be given

‘feedback on their performance on both individual and group tasks.

An example ofigroup learning is the Maryland Plan which is found
in some industrial arts clasfes. For more information see:

Maley, D. AIheAManylandAPlan

{




\ - Brainstérming | - |

\ .  To help students learn to communicate orally and to have
experience in problem solving, brainstorming sessions should
be encouragedf Teachers can present prablems, both real and : SR

Stgﬁents”shquld be encouraged to respond to each other in
constructive ways and to try out the solutions they propose.

Structuring Two-Way Feedback
-y Classroom téﬁﬁﬁﬁieétiéh can be enhapced by both students
""" Of each week: This can
~ be accomplished by use of a structured feedback form, For example s
students could be asked to respond to the following prompts:.
(1) name one new thing you learned this week; (2) Describe the
interested in 1earn1ng, (4) SuggéStions for next. WEék A teacher
can give students feedback on their performance; some exam les
are: (1) I commend)you on your work in 3 (2) Next
‘ . week try to work on E .

In-School Hork Egperience

Students should be g1ven the opportunity to try eut )
volunteer work roles in-school. A once-a-week or. once-a-month =

experience of being a teacher's aide, a secretary's helper,,

an assistant custodian; or a media assistant can give students .

= the experience of being supervised; of working on real job demands. -

The worker. cai;ﬁive the student feedback about his/her ability to

follow directions and communicate with a supervisor. These

. experiences can help students learn about their strengths as

-‘workers; _Discussion in the classroom can-<enter.on Qppropriate
work and social behaviors. The importance of personal hygiene

and groominfcan also be stressed in relation to the world of work. . ,'j
Uniforms, appropr1ate dress, clean hands, etc., can be discussed. foon

- o
: .- o
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